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Context 

•  DMLL funded pilot project using creative arts pedagogy 
 

Developing creative understanding, creative participation and creative 
confidence, heightening self-esteem and encouraging learners to be inventive 
so that they may contribute to shaping and improving the world in which 
they live (Dewey, 1934) 



Project aims 

v  To explore how Shakespeare can be used 

in new disciplinary areas in Higher 

Education, in particular when dealing with 

complex course concepts 

 

v  To examine how students, academics, 

artists and researcher creativity can be 

harnessed through stepping outside of  

disciplinary comfort zones 
 



Pedag og y  and methodolog y  

•  A/R/Tography (Springgay, Irwin et al., 2005) 
•  contiguity, living inquiry, metaphor and metonymy, openings, reverberations, 

and excess  

•  Trans-disciplinary learning opportunities through the notion of  the 
‘creative classroom’  

•  Praxis: translating skill and disciplinary knowledge into practice through 
experimentation and the practicing of  ideas through action, reflection, 
and transformation  (Friere, 1970; Sullivan, 2004) 

 



What we did 

v Pre–workshop session with RSC 
•  Planning – discussing the possible connections, the risk-taking, the not knowing 

v Three workshops with students 
•  Using rehearsal room exercises, examining Othello and Merchant of  Venice 

scripts, performing 
•  Two at ICE (Law students, OT students) 
•  One combined workshop RSC studio Stratford 

•  Pre and post reflections 

v Watched RSC performance of  Othello 

v Post project reflections  



Preliminary findings: 

 



 
 
 
 

The students ’  perspect ive 

v Surprise! 

v Transferable ideas and learning 

v Learning using our bodies, our selves, our expressions 

v High quality arts experience 

v Use of  space and place 



•  Shakespeare isn’t boring! 
 
•  I was surprised at how involved I was in the workshops and how I enjoyed the 

exercises and how comfortable I felt participating in the activities 

 
•  It helped me think of  how I need to act in court and in front of  the clients to build 

collaboration and trust.  

 
•  I valued learning about the importance of  finding out more about my self  as an OT 

and how to be creative with interpretations from the play 
 

 
 
 
 

Surpr ise !  



 
 

Transferable ideas and learning  
 

•  I can see how it linked in terms of  understanding complex 
scripts and language, and how you react to a situation 

 

•  I feel I learnt skills we will use with clients when we 
qualify such as being able to effectively paraphrase in a 
conversation and back up what I say 

 

•  The link between theatre and being a practitioner; 
perceptions of  a script or characters can be different as you 
read or similarly, perceptions of  a clients story can change 
as you get to know them 



 
 

Learning us ing our bodies,  our 
se lves,  our express ions 

 
 



 
 

Learning us ing our bodies,  our 
se lves,  our express ions 

 
 



High quality arts experience 



High quality arts experience 

•  The RSC facilitator was amazing, she made us feel comfortable despite the 
complexity of  the task 

 
•  I think the sessions were built up really well – it allowed us to loosen up before 

getting into the deeper stuff; I really enjoyed the reading and interpretation of  
the script and would like to do more of  that 

 
•  Brilliant! 



Use of  space and place 
 



SHAKESPEARE, LAW AND 
OCCUPATIONAL THERAPY 

A relationship made in workshops 



 
 
 
 
 
 
 

From the tutors perspect ive 

•  Expectations and aspirations 
•  Reflections on the event 
•  The potential impact upon teaching and 

learning – opportunities going forward 



Diverse student g roups 

•  Disciplines comprise bodies of  knowledge, traditions, 
values and discourses, yet these transcend and change and 
overlap with other disciplines and discourses….. 

•  One of  the areas where we see the breaking down of  
disciplinary boundaries and the merging of  subject 
knowledge and pedagogical knowledge for both staff  and 
students is in arts-related research 

 (Savin-Baden and Wimpenny 2014 p98) 



KEY CONCEPTS OF  
 

Occupat iona l  therapy  educa t ion  

v Adaptive thinking 

 

v Reflection  
 

v Creation of  meaning (Wright, 2012)  



Adaptive thinking 

Health care reality is  

 a continuous stream of  subtle, ambiguous situations that require a 

clinician to constantly adjust…to the clients needs  

    (Wright 2012)  

It therefore demands the ability to understand, reason and reflect 

in and on action.  
  



Ref lection 

v relating to a complex and deliberate process of  thinking about and 
interpreting experience in order to learn from it  

•  (Atkins and Murphy 1995 in Wright 2012) 

 

v The ability to analyse and articulate a situation is at the core of  
the occupational therapy process. Expanding repertoire and preparing 
students for real life practice scenarios  (Wright 2012) 



Creation of  meaning 

v The student…does not need to learn more facts, but how to think, 
decide, judge, create and learn (Spence 2001 in Wright 2012) 

 

v Use of  repertoire, craft and narrative 
 
v The education process facilitates creation of  meaning by providing 
opportunities for learners to hear others’ stories  (Wright 2012) 



Creation of  meaning 

•  A belief  in the power of  narrative 

•  A knowledge that the use of  role plays produces a visceral 

understanding  

•  An expectation that themes might draw out analogies to 

real life situations that students have to manage 



The workshops 

•  Taking students and tutors out of  their comfort zone 

enhanced engagement 

•  Exploring new ‘plots’ offered opportunity to think and 

reason with this new knowledge 

•  This new visceral learning builds on students repertoire 



The workshops 

v The themes of  Othello, and the tools and craft of  the actor 

provided opportunities for adaptive thinking, reflection and creation 

of  meaning 

 

v Analogies were identified through exploring different characters 

perspectives to understanding the different perspectives of  client, 

carer and others involved in health and social care 



The use  of  thea t re  as  a  medium 

v A safe place to explore difficult realities 

v Exploring ‘truth’ from different perspectives 

v Practicing responses to difficult situations 

•  E.g. dealing with death/disability/pain/distress 

v Developing insight, understanding and empathy 



Exter na l  exper t  fac i l i t a t ion  

v Offered the opportunity for: 

•  the tutor to be an equal participant with students 
•  the tutor to experience and reflect 
•  the tutor, as participant, to share thoughts and ideas  
•  to facilitate students’ reflection on clinical practice 
•  reflection upon teaching and learning opportunities 

presented through new creative media 



Going forward 

1.  The use of  the method 

– role plays, warm up activities, acting as a craft 

2. The use of  the media 

     – use of  theatre characters, plots and plays 



For legal studies 

v Alan East 

v  Senior Lecturer in Law 

v  Solicitor-Advocate (Higher  

 Rights in Criminal Proceedings)  

•  President of  Warwickshire Law Society 



Context 

v Legal Education brings together two very different disciplines, law 

and education (Maharg 2007:23)  

•  As a practitioner entering academia I have turned to the research 

of  education to achieve one outcome: to educate better lawyers!  

v  (1) Legal Services Act 2007  

v  (2) The Legal Education Training Review (LETR 2013)  



Legal ski l ls 

v  My focus educationally is to understand what legal skills are needed for a lawyer and 

how we can enhance these skills for students 

v  Listening 

v  Communication 

v  Team work  

v  Research  

v  Problem solving  

v  Objectivity  

v  But there is a problem!!!! 



Pedag og y  in  l eg a l  educa t ion   

•  The problem is that legal education is very traditional  

•  The traditional approach adopted by Law Schools is not resource intensive and 

fits well with a teacher-centred, lecture plus tutorial approach to teaching and 

learning (Mackinnon 2006) 

•  There has been a culture within institutions to neglect law schools with a lack of  

investment and persistence in regarding legal education as text based with 

teaching taking a traditional approach through lectures and seminars (Fry et al 

2009)  

•  For me it is about innovation and this project was an opportunity 



Possible  outcomes:   
s tudent  engagement  

v  What is this? 

v  It is a mixed bag encompassing a wide-ranging understanding. There is no universal definition (Trowler 2010:9)  

v  What is accepted though is that participation in educationally effective practices, both inside and outside 

the classroom, leads to a range of  measurable outcomes (Kuh (2007) 

v  What I am looking for is active engagement from students 

v  What I need to consider, moving forward, is how can I use the experiences of  this project to engage 

students 

v  I want to break down their level of  resistance so they communicate actively, work as a team actively 

v  One way to do this is use the when warming up as icebreakers or to integrate them into a variety of  

activities  

 



•  The workshops revolved around the use of  communication 

•  Students needed to watch other students and listen 

•  This awareness can be used to channel into their studies 

•  This way they enhance communication skills at a variety of  levels 

•  It breaks down boundaries (both emotional, professional (with 

students))  

Possible outcomes: ski l l s   



Possible  outcomes:  
prac t i ca l  app l i ca t i on   

 
•  To use a scenario that can be documented. For example: 

•  Consider the scenario and write a statement or consider the 

actions from a legal point of  view (such a violence in the actions 

or interaction between the characters) 

•  Observation, listening and thinking objectively 



What is  shared by both disc ipl ines? 

v Shaking it up a bit – provoking students to think 

– to be outside of  the expected  

v Building emotional resilience by exploring real life 

situations and exploring how they feel 
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